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1.Por que é preciso avaliar a qualidade
do ensino superior?
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A expansao do sistema de ensino superior
aumentou a oferta de tal forma que o modo
tradicional de avaliacao da qualidade se tornou
impraticavel

Os altos custos do sistema de ensino superior
tornaram a garantia de qualidade necessaria
para garantir accountability e proteger gastos
publicos crescentes

A erosao da confian¢a em autoridades
tradicionais tornou a avaliacao por partes
externas interessadas inevitavel



Apresentador
Notas de apresentação
1.   Why Is There A Need for the External Validation of HE Quality?
 
At the time the OECD formed, in the 1960’s most OECD member countries had little (or, no) external validation of the quality of HE provision.  Today a half century on, external validation of quality is a effectively a universal feature of HE. What happened?  The massification of higher education led to provision on a scale that made old ways of upholding quality – such as peer moderation of student work – unfeasible in many cases .  The increasing costliness of higher education for taxpayers and students paying fees has made assurance of quality necessary to protect and provide accountability to those funding the system.  The general erosion of trust in traditional authorities – physicians, priests, and professors alike – made unavoidable.



2.POR QUE AVALIARO
DESEMPENHO DOS
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DA AVALIACAO DO
ENSINO SUPERIOR?
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2.Por que avaliar o desempenho dos
alunos como parte da avaliacao do
ensino superior?

* Promover o ensino é a meta central do ensino
superior. Avaliacdes sobre qualidade sao
incompletas — no minimo — sem medidas de
aprendizagem.

* Nao podemos presumir que avaliacdes de
académicos garantem a confiabilidade e
consisténcia na avaliacao do desempenho de
aprendizagem.

e Tendéncias mundiais em avaliacao no nivel escolar
do aprendizado de alunos criam a ideia de que isso
é possivel e desejavel — inclusive para o ensino
superior
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Apresentador
Notas de apresentação
2.  Why assess learning outcomes as a part of a system of quality assurance?  
 
Along with the creation of knowledge, embodied in research, promoting learning is the core accomplishment of higher education, and without measuring its achievement, judgments of quality are incomplete -- at best. 
 
The question is how you assess learning outcomes.
The assumption has traditionally been that the professional judgments of academics - individually or collectively - would guarantee reliability and the consistency in the grading (assessment) of learning outcomes. 
The accountability considerations under point 1 – have challenged this assumption. Additionally, trends in external assessment in schools (including OECD’s PISA) have raised interest in external assessment of learning outcomes more generally, including the question of whether such approaches can be used in HE
However, the trust vs accountability debate varies between higher education systems
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3.Quais paises usam avaliacdes de
estudantes na garantia de qualidade?

* Nenhum pais membro da OCDE
implementa avaliacdes publicas, externas,
obrigatdrias e padronizadas de estudantes
do ensino superior

e O Brasil, neste aspecto, € um inovador
mundial, assim como a Coldmbia (SABER
PRO) e alguns outros paises fora da OCDE
(Cazaquistao)
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Apresentador
Notas de apresentação
3.  What  countries use learning assessments in the assurance of quality? 
 
No OECD member countries have implemented external, public, obligatory, and standardized assessments of students in tertiary education.   Brazil, in this respect, is a global innovator, along with Colombia’s SABER PRO and a handful of countries outside the OECD (Kazakhstan).



4.COMO PAISES DA
OCDE USAM
AVALIACOES DO
ENSINO SUPERIOR - E
POR QUE GOVERNOS
NAO ESTAO USANDO
- AVALIACOES DE
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Os 35 paises membros da OCDE (2017)

Em processo de
adesdo: Colémbia,
Costa Rica, Lituania



4.Como paises da OCDE usam avaliacdes
do ensino superior? (1)

* Por governos para avaliar o sucesso de programas do sistema nao-
terciario (cursos de curta duracao nao profissionalizantes ou de
educacao basica para adultos) oferecidos por instituicdes de ensino
superior

e Por instituicdes de ensino superior, voluntariamente, para monitorar o
desempenho da instituicao em desenvolver competéncias
transversais, ao invés de competéncias relacionadas a uma disciplina
(ex: pensamento critico)

* Por instituicdes de ensino superior, voluntariamente, para

avaliar as competéncias dos estudantes e inseri-los em
- cursos que sejam adequados as suas habilidades e
competéncias.
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Apresentador
Notas de apresentação
4.  How is higher education assessment used in OECD member countries?  
 
Direct and standardized assessments of learning are widely used in some OECD member  countries, but they play a very different role than in Brazil.   These assessments exist, but they are not publicly established and obligatory, and used by public authorities to established the quality of educational offering.   Rather:
 
Standardized assessments are used to evaluate learning gain achieved in short-term labour market training programmes or adult basic education and literacy programmes offered by tertiary institutions, but not higher education programmes;
Higher education institutions may voluntarily adopt standardized assessment of learning that are typically focused on transversal skills (e.g. CLA+).  They are used for internal quality monitoring and improvement purposes, their results are not publicly disclosed, and the assessment framework and instruments are developed by a private organisation, rather than public authorities.
Higher education institutions may voluntarily adopt commercially developed assessments for the purpose of evaluating key skills and placing individual students into coursework fitted to their abilities (Accuplacer).


4.Como paises da OCDE usam avaliacdes
do ensino superior? (2)

* Por 6rgaos professionais para determinar quem pode ingressar em
uma determinada profissao licenciada ou regulada, como enfermagem
ou contabilidade.

e Por individuos, que adquiram certificagcoes de cunho industrial para
demonstrar a seus empregadores suas habilidades baseadas em
produtos ou definidas por setores industriais.

* Por universidades e escolas professionais que usem avalia¢oes

externas para selecionar alunos/candidatos para ingressarem em
B8  Cursos e programas.
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Apresentador
Notas de apresentação
4.  How is higher education assessment used in OECD member countries?  
 
Professional bodies set examinations for graduates, and use these to determine who is fit to  enter a licensed or regulated profession, such as nursing or accounting.  These may be linked to profession’s recognition of a programme, but are not used by governments to evaluate or terminate a programme.  
Industry-based certification assessments (e.g. Microsoft Certified Systems Engineer) are used to determine whether individuals have product-based or industry-defined competencies.  
Graduate and professional schools may use externally set examinations for select for entry to study (GMAT, GRE, MCAT).  
 



Tipo de exame

Competéncias
basicas ou
professionais

Avaliar competéncias
e apoiar indicagoes
em programas

Avaliar aquisicao de
competéncias
transversais

Certificagao
professional que
permite ao candidato
praticar uma
profissao

Certificagao
industrial ou baseada
em um produto de
competéncias e
habilidades

Entrada em estudos
superiores

CASAS (California
Comprehensive
Adult Student
Assessment
System)

Accuplacer

CLA+ [Collegiate
Learning
Assessment]

NCLEX [National
Council of State
Boards of Nursing
Examination]

MCSE
[Microsoft Certified
Solutions Expert]

MCAT
[Medical College

O governo exige que
instituigcoes
participem?

De vez em quando,
sim

Nao

O governo exige que
estudanntes
participem?

Sim

Os resultados sao
divulgados
publicamente?

Mantidos privados

Os resultados sao
utilizados nos
processos do sistema

de avaliacao e
qualidade do ensino
superior?

Usada para avaliar
programas de
treinamento mas nao
instituicdes

Nao

Nao, mas podem
levar a decisdes a
respeito do
reconhecimento de
programas

Nao


https://www.casas.org/docs/caacct/attachment-a.pdf
https://accuplacer.collegeboard.org/
http://cae.org/flagship-assessments-cla-cwra/cla/
https://www.ncsbn.org/nclex.htm
https://www.microsoft.com/en-us/learning/mcse-certification.aspx
https://students-residents.aamc.org/applying-medical-school/taking-mcat-exam/about-mcat-exam/

4. Por que paises da OCDE nao usam
avaliacdes de estudantes para medir a
qualidade do ensino superior?

e Custo e complexidade demasiado altos para paises pequenos (ex:
paises balticos)

 Em alguns paises (ex: ndrdicos) existe um alto nivel de confianga na
gualidade e consisténcia de instituicdes publicas de ensino superior

 Em alguns paises (ex: angléfonos) autoridades publicas tém autoridade
limitada em relacao as instituicdes de ensino superior e ndo possuem
autoridade legal para garantir sua participacao em avaliacdes externas

* Muitos paises da OCDE estao focados em melhorar dados a respeito do
desempenho dos alunos graduados e inseridos no mercado de trabalho
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Apresentador
Notas de apresentação
5.  If assessments are so important to the work of monitoring and evaluating the quality of provision, why are they not used by OECD governments?
 
a.  Tertiary assessments (if based in disciplinary rather than transversal framework) are very difficult and costly to do well.  Small states – e.g. Estonia, Latvia,  Lithuania, Norway – may lack the scale to undertake them alone.  
 
b.  In some nations there is confidence in the level and consistency of publicly funded, publicly managed   higher education institutions, and this is backed by high levels of social trust (In Europe, Nordic countries are perhaps the best example of this Finland, Sweden).  Here institutions are left considerable freedom in respect of the assurance of quality (audits that test whether they are following their own quality procedures), so external assessments are not seen to be necessary. [this has traditionally also been the case in many Anglophone countries, although the appetite ouside academia for external QA has grown in recent decades, particularly as a result of increasing costs]
 
b.  In  many nations, public authorities have limited authority with respect to higher education institutions, and officials lack the authority to compel institutional participation in externally-set, common assessments (e.g. Anglo systems, such as UK, Canada, United States), admidst fears this would lead to a loss of institutional autonomy with respect to curriculum; limit programmatic diversity and innovation.
 
d.  In nearly all OECD member countries,efforts to improve information about quality have focused heavily on labour market outcomes (LMO) of graduates, channelling energy and attention away from assessments of learning.
 Speaking from the UK perspective, the higher education system is still quite highly respected and trusted by society (albeit less than it was), particularly in contrast to the political establishment (btw, I think doctors would still be quite highly trusted as well: perhaps this is different in the US) However, the increasing costs (not for students in England) has been the main driving factor in Government wanting more external control. 



5. O QUE PAISES DA OCDE
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5.0 que paises da OCDE gostariam de
perguntar ao Brasil (1)

Discussoes a respeito de avaliagdoes do ensino superior estao
ocorrendo em alguns paises membros da OCDE. Ministérios estao
interessados e, se eles estivessem presentes, possivelmente fariam as
seguintes perguntas:

1. Como podemos engajar nossas comunidades académicas para
criar tais avaliacbes em tantas areas? E como garantir que tais
avaliacdes permanecam atualizadas, sem inibir a inovacao?

2. Uma prova tao curta (com um numero de perguntas tao limitado)
é capaz de gerar uma avaliagao valida das diferentes areas da
disciplina?

3. Uma prova com um numero de perguntas tao reduzido pode geral
uma pontuacao confiavel?

4. Como lidar com os desafios em relacao a participagao e
motivacdao de uma avaliacao de baixo risco para os alunos?

| i~
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Apresentador
Notas de apresentação
6.  What evidence of quality do public authorities in OECD countries have without assessing learning outcomes? 
 
Public authorities in OECD member countries marshal qualitative (narrative evidence), typically through site visits or institutional self-reports, and collect quantitative indicators of undergraduate programme quality.  This includes how courses are designed, specification of clear expected learning outcomes, transparent marking procedures and use of credit points, assignment of qualified teaching staff etc.
 
But quatitative indicators have assumed growing promin ence, despite many challenges.
 
Performance indicators are used beyond assuring quality, increasing use in  institutional funding models (Finland); in regulatory decisions by Ministries (setting enrolment caps), in consumer information systems ( Australian Quality Indicators for Teaching and Learning).  
 
At best, these indicators are proxies for quality that do a highly imperfect job of measuring the underlying phenomenon of learning or competency development we wish to capture.  
Inputs to learning 
Process of learning 
Outputs 
Graduate outcomes
 


5.0 que paises da OCDE gostariam de
perguntar ao Brasil (2)

E_—

5. Podemos criar um indice de valor agregado sem administrar um pre-
exame que mede a mesma area e ter confianca na sua validade?

6. Como levar em consideragdo taxas de desisténcia de alunos para evitar L]
um viés na sele¢do em nossa avaliacdo? ]

7.  Institui¢Bes de ensino superior confiam na validade e confiabilidade
dos resultados da avaliacao a ponto de usa-los para reformar e
melhorar seus programas?

8. Estudantes e suas familias confiam nos resultados do ENADE a ponto
de usa-los para guiar suas escolhas?

9. Como podemos avaliar competéncias profissionais que ndo sdo
facilmente avaliadas em exames padronizados s?

10. Devemos nos focar em habilidades e competéncias socio-emocionais
|mport%ntes para a vida ou na formacao geral dos estudantes, como no
ENADE:
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Apresentador
Notas de apresentação
6.  What evidence of quality do public authorities in OECD countries have without assessing learning outcomes? 
 
Public authorities in OECD member countries marshal qualitative (narrative evidence), typically through site visits or institutional self-reports, and collect quantitative indicators of undergraduate programme quality.  This includes how courses are designed, specification of clear expected learning outcomes, transparent marking procedures and use of credit points, assignment of qualified teaching staff etc.
 
But quatitative indicators have assumed growing promin ence, despite many challenges.
 
Performance indicators are used beyond assuring quality, increasing use in  institutional funding models (Finland); in regulatory decisions by Ministries (setting enrolment caps), in consumer information systems ( Australian Quality Indicators for Teaching and Learning).  
 
At best, these indicators are proxies for quality that do a highly imperfect job of measuring the underlying phenomenon of learning or competency development we wish to capture.  
Inputs to learning 
Process of learning 
Outputs 
Graduate outcomes
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6.0 que o Brasil pode aprender com a
experiéncia de paises membros da OCDE

e Muitos paises da OCDE tém experiéncia com indicadores
guantitativos sobre a qualidade de programas e instituicdes. Seu
crescente uso para fazer diagnodsticos de qualidade (que os
autorizam ao autocredenciamento) ou julgamentos acionaveis que
levam a avaliacdes e punicoes

e Aprendizado #1: Indicadores sao proxies/aproximacdoes para
medida de qualidade e é preciso prestar atencao as suas
premissas implicitas e suas consequéncias acidentais

O Input para a aprendizagem

O Processo de aprendizagem

O Efeitos

O Resultados de alunos graduados
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Apresentador
Notas de apresentação
6.  What evidence of quality do public authorities in OECD countries have without assessing learning outcomes? 
 
Public authorities in OECD member countries marshal qualitative (narrative evidence), typically through site visits or institutional self-reports, and collect quantitative indicators of undergraduate programme quality.  This includes how courses are designed, specification of clear expected learning outcomes, transparent marking procedures and use of credit points, assignment of qualified teaching staff etc.
 
But quatitative indicators have assumed growing promin ence, despite many challenges.
 
Performance indicators are used beyond assuring quality, increasing use in  institutional funding models (Finland); in regulatory decisions by Ministries (setting enrolment caps), in consumer information systems ( Australian Quality Indicators for Teaching and Learning).  
 
At best, these indicators are proxies for quality that do a highly imperfect job of measuring the underlying phenomenon of learning or competency development we wish to capture.  
Inputs to learning 
Process of learning 
Outputs 
Graduate outcomes
 


Inputs

Processos

Resultados

Efeitos

% de professores com PhD

% de professores com contratos de
tempo integral/parcial

Razdo estudante/professor

Numero e frequéncia de horas de
ensino

Parecer de alunos a respeito de
praticas pedagogicas e didaticas

Tempo/numero de créditos para se
graduar

Taxa de desisténcia/graduacao
Empréstimos acumulados

Indicadores da performance no
mercado de trabalho (tempo para
ser empregado, % empregado em
tempo completo, saldrios, %
empregado na area de estudos)

Professores com doutorados
tem maiores incentivos e
capacidade de promover o
aprendizado

Grupos pequenos e
colaborativos sao mais
eficientes na promocao do
aprendizado que outros
modos de ensino e
guestionarios de estudantes
fornecem respostas validas
destas praticas

Tempo/créditos até a
graduacao fornecem
evidéncia de cursos bem
planejados e sequenciados

Salarios demonstram o valor
das competéncias adquiridas
no ensino superior e logo
diferencas salariais indicam
diferencas na qualidade de
programas

Professores com PhD podem
ter pouca motivacao ou
competéncias pouco
alinhadas as necessidades
profissionais dos programas

Nao ha provas que praticas
pedagdgicas sejam eficientes
e muitas pesquisas de
estudantes sao marcadas pela
baixa validade. Instituicdes
podem ser encorajadas a
adotar praticas ineficientes ou
ineficazes

Taxas de progresso sao
altamente influenciadas pelas
condicdOes sociais de alunos
(mais do que a performance
das instituicoes) Instituicoes
podem restringir o acesso a
alunos de condicdes
vulneraveis

O desempenho no mercado
de trabalho pode indicar
discriminacgdes raciais, de
género e disparidades
regionais
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6.0 que o Brasil pode aprender com a =
experiéncia dos paises membros da OCDE em I
seu esforco para medir a qualidade da educacao
superior (2) I
Aprendizado #2: Criar metas simples, previsiveis que possam ser gerenciadas =
pelas institui¢des ] =-
Se existe falta de confianca de que as instituicdes sao capazes e estao dispostas a ]
gerenciar a qualidade de programas, indicadores quantitativos de qualidade que
sejam simples - com metas previsiveis, claras e realizaveis — € uma forma de
lidar com os (aparentes) baixos niveis de qualidade. Instituicdes tém dificuldade
em gerenciar indices, que por sua vez nao possuem uma base cientifica.

Table 1 — Minimum percentages (composition) for the academic staff (university Table 4.1
education) Study programmes accredited, 2009-2017
- Academic staff 1% Cycle 111]:;'5::1::(1 i Cycle 31 Cycle
. F“Hh tme “ti‘ff,f gé}’;’{? e, e, ~co, e, iz Universities Polytechnics Tod
= e L Public | Private | Public | Priiate
Full time PhDs (GADES and 37.5% 37.5% 37.5% 75% e e P i L T e e e
A3ES-3" Cyele) | 2009 | 2612 | 1103 | 13 | 412 5262
I PhDs FTE (GADES - article o e . 2017 [ 21191 | 625 | M3 | 266 | 4213
l'd o o o “
I I &R AR o Decrease| 16,1% | 433% | 04% | 354% | 19.9%
Note: All percentages are calculated in relation to the whole academic staff and all values are considered

. mFTE.



Apresentador
Notas de apresentação
8.   What might Brazil learn from the experience of OECD member countries in their efforts to measure quality in higher education?
 Where the quality problem is understood to be weak first-cycle programmes and there is little confidence in the capacity or willingness of HEIs to manage the quality of programmes, simple quantitative indicators of programme quality – with clear thresholds -- can be powerful in addressing [apparently] low quality programmes -- more effective than complex indices.   
 
HEIs can anticipate and manage against the simple indicators with clear and predictable thresholds.  Institutions anticipate and adapt to thresholds, revising or eliminating programmes.   They also permit rest of QA system to focus improvement, to draw upon qualitative information, to make use of assessment for improvement.
 
Portugal.   A3ES promulgates many requirements, but one simple indicator with threshold values  – % FT PhDs [trained in field of instruction] – leads to 43% of private university programmes being discontinued by HEIs.  Done by HEIs in anticipation of inability to meet thresholds for staffing of  programmes.
 
 
 
 
 
United States.  
 
For all programmes designed to result in “gainful employment in a recognised occupation”  then 3 yrs after graduation the average annual loan payments of graduates may not exceed 8 percent of their total earnings.  If >8% repeated over multiple graduating classes, program removed from federal student aid system.  
 
10% of for-profit programmes were expected to close, and a plurality at programmes in were “at risk” had exceed for one or more years.  
 
Labour market information now provides an important new dimension of information  -- to support quality and relevance of programmes through performance-based funding, allocation of study places, consumer information.  Less often (but growing frequency) of use in QA systems.
 
LMI an essential source of information to assess the quality of institutions with mission of professional education for working life.
 
LMI is an important complement to existing information for all HEIs – how are skills developed by HEIs – e.g. in psychology or international relations -- being used after studies are completed, and how are these valued in labour markets?  
 
LMI provides information about graduate experiences that can help HEIs improve programme design and support continuous quality improvement.
 
  c.  Higher eduation systems that value diversity of provision need policies (funding, HR, QA) that support it.  A well-designed framework of indicators for QA should not use the attributes of one type of institution, the research-intensive public university, as the basis for assessing all institutions and programmes.  But few good models at present.
 
Experience shows:
Tendency to design systems for research universities and academic courses, rather than professionally oriented institutions and courses, meaning systems less valid for latter group (requirement for teaching staff to have PhDs)
 
Differentiated systems with specialist professional education institutions (eg Netherlands) and distance education rely primarily on qualitative assessment processes in their QA systems, and apply the same basic procedures where external QA review panels ask: are the programmes delivering appropriate quality in light of their field and intended outcomes?
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6.0 que o Brasil pode aprender com a -
experiéncia dos paises membros da OCDE(3)

Regulacao do trabalho assalariado nos Estados Unidos. Para programas
que direcionam a empregos assalariados em uma ocupac¢ao
reconhecida

e O pagamento médio anual de empréstimos de graduados 3 anos apods -E
conclusao do curso nao deve exceder 8% de seu rendimento total '
* Se 0 pagamento exceder 8% para varias classes de graduados, o
programa sera removido do sistema federal de ajuda ao estudante

Espera-se que 10% dos programas em instituicdes com fins lucrativos
sejam fechados

[ e Regras previsiveis e claras permitiram que programas tomassem
I acoes para sua melhoria (melhorando niveis de emprego ou

diminuindo financiamento/dividas) — ou fossem encerrados
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6.0 que o Brasil pode aprender com a -
experiéncia dos paises membros da OCDE(4)
I =-

Aprendizado #3: A diversificagao é importante para medidas de o
qualidade. De duas formas -

1. Quando instituicdes sao capazes de gerenciar sua qualidade, [ ]
uma estrutura de indicadores simples e clara pode ser utilizada
para permitir a autorizacao e renovagao de autocredenciamento
(modelo australiano)

2. Uma estrutura de indicadores bem desenvolvida nao deve
utilizar apenas um tipo de instituicao como referéncia de
qualidade. E preciso adaptar medidas de qualidade onde
existem instituicdes de cunho profissional — focando

] particularmente em competéncias usadas em ambito
I profissional.
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Apresentador
Notas de apresentação

c.  Necessity of differentiation.  OECD member countries with higher education systems – Netherlands, Germany, Finland – that have HEIs with differentiated missions 
Higher eduation systems that value diversity of provision need policies that support it.  A well-designed framework of quality indicators should not use the attributes of one type of institution, the research-intensive public university, as the basis for assessing all institutions/programmes.
Experience shows:
general tendency to design systems for research universities and academic courses, rather than professionally oriented institutions and courses, meaning systems less valid for latter group (cf requirement for teaching staff to have PhDs)
quantitative indicators particularly difficult for differentiation (risk it is perceived as different standards for different types of institution); eg polytechnics may take in less academically able: should they be judged on quantitative benchmarks as unis?
Differentiated systems (eg NL) rely primarily on qualitative assessment processes in their QA systems, which apply the same basic procedures where external QA review panels ask: are the programmes delivering appropriate quality in light of their field and intended outcomes?
 
 
 Lots of experience ongoing: clearly something for Brazil. However, very FEW countries use this in the core QA system: more in overall system steering, allocation of study places, career advise, promotion activities etc.



®
6.0 que o Brasil pode aprender da
experiéncia dos paises membros da OCDE (5)

Aprendizado #4: informacdes do mercado de trabalho sao valiosas.

Informagdes do mercado de trabalho oferecem uma nova dimensao
importante para apoiar a qualidade e a relevancia dos programas
através de financiamento baseado em desempenho, alocacao de
locais de estudo, informagdes do consumidor. Menos
frequentemente (mas com crescente frequéncia) de uso em
sistemas de controle de qualidade.

O mercado de trabalho é uma fonte essencial de informacao para
avaliar a qualidade das instituigdes com missao de educacao
profissional para a vida profissional.

Informacgdes provenientes do mercado de trabalho sdao um
complemento importante para a informacao existente para todas as
IES - fornecendo informacdes sobre experiéncias de pds-graduacao
qgue podem ajudar as IES a melhorar o design do programa e apoiar
a melhoria continua da qualidade
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b.   Information about labour  market outcomes provides an important new dimension of information to support quality assurance and improvement:
An important complement to existing information for all HEIs – how are skills developed by HEIs being used, and how are these valued in labour markets?
An essential source of information to assess the quality of institutions with mission of professional education
Provides information about graduate experiences that can inform programme design and support continuous quality improvement.
  
c.  Necessity of differentiation.  OECD member countries with higher education systems – Netherlands, Germany, Finland – that have HEIs with differentiated missions 
Higher eduation systems that value diversity of provision need policies that support it.  A well-designed framework of quality indicators should not use the attributes of one type of institution, the research-intensive public university, as the basis for assessing all institutions/programmes.
Experience shows:
general tendency to design systems for research universities and academic courses, rather than professionally oriented institutions and courses, meaning systems less valid for latter group (cf requirement for teaching staff to have PhDs)
quantitative indicators particularly difficult for differentiation (risk it is perceived as different standards for different types of institution); eg polytechnics may take in less academically able: should they be judged on quantitative benchmarks as unis?
Differentiated systems (eg NL) rely primarily on qualitative assessment processes in their QA systems, which apply the same basic procedures where external QA review panels ask: are the programmes delivering appropriate quality in light of their field and intended outcomes?
 
 
 Lots of experience ongoing: clearly something for Brazil. However, very FEW countries use this in the core QA system: more in overall system steering, allocation of study places, career advise, promotion activities etc.
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